


Accountability Statement

The Education Plan for Colegio Rex Canadian International
School commencing August 18th 2021 was prepared under
the direction of the Board/Board of Directors in accordance
with the responsibilities under the Education Act and the
Fiscal Planning and Transparency Act. This plan was
developed in the context of the provincial government’s
business and fiscal plans. The Board has used its performance
results to develop the plan and is committed to implementing
the strategies contained within the plan to improve student
learning and results.

The Board approved the Education Plan for 2021 - 2022 on
May 21st, 2021.

School Board



Outcome One: All ESL students are reading at grade level.
(Domain One: Student Growth and Achievement, Domain Three: Learning
Supports, Domain Five: Local and Societal Context.)

Provincial Measures:
No measures have been taken at this time. In 2021-2022, Colegio Rex will have
data from grade 3 SLA´s as well as grade 6 Language Arts PAT´s.

Alberta K- 12 ESL Proficiency Benchmarks along with local reading tools indicate
the following percentages in each grade of students reading comprehension.

Kindergarten Grade 1 - Blue Grade 1 - Orange

Above 13% Above 25% Above 40%

At Grade Level 37% At Grade Level 35% At Grade Level 30%

Below 50% Below 40% Below 30%

Grade 2 Grade 3 Grade 4

Above 20% Above 47% Above 14%

At Grade Level 48% At Grade Level 28% At Grade Level 48%

Below 32% Below 25% Below 38%

Grade 5 Grade 6

Above 5% Above 30%

At Grade Level 31% At Grade Level 40%

Below 64% Below 30%

It should be noted that measures were taken during online teaching and a major
factor in students who are below grade level was attendance during a year of
online education. The current grade 5 class has a higher level of students who
have struggled with English language acquisition due to late entry and poor
attendance.



Stakeholder Feedback

Colegio Rex Canadian International School has been online for 13 months and
started hybrid teaching in May, 2021.
As a result of the Google Workplace platform, parents became more aware of
curriculum outcomes in the subject areas offered by Alberta Education.
Through supporting their children with online teaching, viewing lessons live and
recorded offered them a window into their child's day to day education.
The support and feedback from parents has been overwhelmingly positive. As a
bilingual school, they recognize the importance of good teachers, resources and
instruction in the English language. They also recognize and support the
importance of a well planned school wide literacy program.

Strategies to attain Outcome One:

● Teachers will administer the ESL Benchmarks to all ESL students in
September, March and June each year to analyze results and provide
support accordingly.

● Teachers will administer Fountas and Pinnel reading assessments in
September, March and June each year to analyze results and provide
support accordingly.

● All grades will implement “The Daily 5 Literacy program¨, which will focus
on: read to self, work on writing, read to someone, word/ phonics work and
listen to reading.  This period will be blocked at the same time every day.



● Every class will have a classroom library with fiction and non- fiction
literature.

● Resources will be updated every year in the Learning Commons.
● A block will be assigned each day in the afternoon to work with identified

students that need extra support. This will be planned with the SEP
teaching partner. (Students are being identified for these groups in May
2021).

● Students will have access to MyOn
and Epic online reading programs at
school as well as at home.

● Professional Development
opportunities will be provided for
staff throughout the year focusing on
literacy.

● All literacy resources, reading
programs and assessments tools will
be organized and available in one
location in the teachers’ staffroom.

● Classrooms will be set up to
demonstrate balanced literacy by
being print-rich with access to a wide
range of reading and writing
materials as well as children´s own
work.

Measure to determine success:

Provincial Measures:
● The percentage of students in grade 3 and grade 6 attaining the

acceptable standard on the reading elements of the English Language Arts
SLA and PAT.

Local Measures:
● Percentage of students who are reading at or above grade level according

to the school assessments.
● Learning support team meetings and strategies that are helping students.
● Report card evidence
● Monthly division meetings to discuss progress of students.
● Year end student profiles
● Inventory of current resources



● Three-year plan to purchase more literacy assessment tools, guided reading
program books, classroom resources such as chart stands and book
displays.

● Three-year plan to purchase online licenses for reading programs.

Plan for implementation:

● We will focus on students’ reading achievement as our top priority. We will
begin each year with an assessment of each student’s reading level
(Fountas and Pinnel) and set specific individual goals stating what we
expect every student to achieve by June. Our goal is grade level
proficiency for every student, which means at least one year of growth for
every student. However, for those performing below grade level, we are
expecting up to one and a half years of growth so that they could narrow, if
not eliminate, their learning gap.

● We will focus on differentiated reading instruction (DRI), see below for
detail). This language arts period will provide teachers the opportunity to
tailor instruction to address identified skill gaps amongst their
students.During this block, teachers can group students according to their
assessed needs.

● We will implement a variety of tools to diagnose needs and monitor
growth, including Alberta Education benchmarks, Fountas and Pinnel,
Literacy Place, MyOn and EPIC online reading programs, Words Their Way
Spelling Inventory, fluency timed readings, and others.

● Teachers will focus instruction on phonemic awareness, word recognition,
fluency, improved vocabulary, and
reading comprehension skills.

● Every six weeks, we will meet as a
professional learning community
to review formative data and plan
the next segment of learning.
Teachers may regroup their
students according to the update
data.

● Teachers will have a common
planning block to
collaborate—sharing with grade
level colleagues/staff their most
successful instructional strategies
and seeking support from the
learning support team in cases
where growth lagged, to ensure



that extra attention, time, and resources were applied where the need was
greatest.

● A yearly budget will be designed for the purchase of resources to support a
balanced literacy program with a focus on ELL students.

Differentiated Reading Instruction (DRI) Implementation Rubric

Beginning Developing Ideal

Student Learning
Outcomes (2
Focus
Areas)

Student outcomes
are partially
stated or posted.

Students are
unsure of
learning
outcomes.

Outcomes are
clearly stated or
posted for most
students.

Some students
articulate
learning
outcomes.

Teachers clearly
state and
define outcomes.

Students articulate
learning
outcomes.

Groups are
determined by
initial Screening
tools.

Groups are
determined by
Screening and
some
Diagnostic tools.

Groups are
determined by
Screening,
Diagnostic, and
Progress



Student
Grouping

Students are not
in the right
group as
determined by
skill
needs/goals using
Benchmarks,
Fountas and Pinell

Groups are not
flexible.

Students below
grade level
intervention
groups may be
too large
Intervention.

Groups do not
address individual
skill
needs/outcomes.

Groups are
determined by
skill needs/goals
using the
Benchmarks,
Fountas and
Pinell.

Groups are
flexible but
adjustments may
not occur in
a timely manner.

Below level
intervention
groups may have
more than 5
students.

All intervention
groups focus
on individual skill
needs/outcomes.

Monitoring Tools.

Groups are
determined by
skill needs/goals
using the
Benchmarks,
Fountas and
Pinell.
Groups are
flexible;
adjustments are
made as
students needs
change.

Below level
intervention
groups are 3-5
students to
intensify
instruction
Intervention.

Groups focus on
individual student
skill
needs/outcomes.

Targeted
Instruction

Uses few research
based strategies
Instruction may
not address
skill or match the
learning outcome.

Modeling is
inconsistent or
not evident in
lessons
Instructional
pacing slow or
rushed.

Uses some
research based
strategies
Instruction
addresses skill
needs or learning
outcome.

Modeling is
evident in most
lessons with some
clear
examples
Instructional

Effectively uses
Research
Based strategies
Rigorous,
challenging
instruction
addresses skill
needs or learning
outcomes.

Explicit, consistent
modeling
evident
throughout the



Few student
engagement
strategies are
used.

pacing is
inconsistent.

Some student
engagement
strategies are
used throughout
the lessons.

lesson
Instructional
pacing is
appropriate.

Multiple student
engagement
strategies are
used throughout
the lessons.

Instructional
Materials

Does not use a
variety of text
structures and
genres.

Materials may not
engage
students.

Sometimes uses a
variety of
text structures and
genres.

Materials engage
some
students.

Uses a variety of
text
structures and
genres.

Materials engage
students.

Independent &
Collaborative
Work
Routines

Few students
know their
outcome; learning
outcome does not
drive independent
and
collaborative
work.

Students do not
use rubrics/
checklists to self
evaluate or
reflect.
Students do not
transition
between tasks
efficiently.

Students do not
manage
collaborative
group work.

Most students
know their
outcome; learning
outcome
occasionally drives
independent and
collaborative
work.

Students use
rubrics/
checklists to self
evaluate or
reflect
inconsistently.

Students
transition between
tasks efficiently.

Students manage
collaborative
group work

All students know
their outcome;
learning goal
consistently
drives
independent and
collaborative
work.

Students use
rubrics/checklists
to self evaluate or
reflect
consistently.

Students
transition between
tasks efficiently.

Students manage
collaborative
group work
efficiently.



Students may not
be focused
on task.

Follow-up activity
sometimes
reinforces
targeted skill.

Follow-up activity
requires
only low level
response
(comprehension
groups).

inconsistently.

Students spend
most of their
time focused on
task.

Follow-up activity
reinforces
targeted skill.

Follow-up activity
occasionally
requires
inferential and
critical
thinking through
written
response using
text evidence
(comprehension
groups)

Students spends
all of their
time focused on
task.

Follow-up activity
reinforces
targeted skill in a
meaningful
way.

Follow-up activity
consistently
requires
inferential and
critical
thinking through
written
response using
text evidence
(comprehension
groups).

Coordination
Between
Classroom
& Learning
Support Team

Teachers and
Learning Support
Team
do not use
screening,
diagnostic, and
progress
monitoring tools
to drive the
instructional plan
for
addressing
student goals.

Targeted
instruction is not
focused on
common
outcomes

Use of strategies
and
resources are
sometimes
agreed upon by
teachers and
the Learning
Support Team.

Structured plan
meetings are
scheduled
regularly.

Teachers and th
Learning Support
Team
use screening,
diagnostic, and
progress
monitoring tools
to
drive the
instructional plan
for
addressing
student goals.

Targeted
instruction is
focused
on common
outcomes for



for students.

Use of strategies
and
resources are not
agreed
upon by teachers
and the Learning
Support Team

Structured plan
meetings are
scheduled
inconsistently

students.

Use of strategies
and
resources are
consistently
agreed upon by
teachers and the
Learning Support
Team.

Structured plan
meetings are
scheduled weekly.

Source: Tony Winger


